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ABSTRACT

Since Covid-19 Pandemic hit Indonesia and the teaching learning in the classroom cannot
be obtains and make unpleased teaching learning process, researcher used a flipped classroom
learning model for teaching students’ reading comprehension as the solution. This model
includes active learning; student involvement and modern technology by using ICT. In a flipped
classroom, the material given through videos and Power Point via WhatsApp group and students
watched in their homes before the virtual class is obtained. The objective ofﬁlis research is to
know the process of students’ reading comprehension teaching learning using flipped classroom
learning model. The researcher took the samples from fourth semester students in extensive
reading course from the English education department of UIN Sultan Maulana Hasanuddin
Banten. After this phenomenology research process has been completed, this flipped classroom
learning model can be uses as a suitable model for teaching students' reading comprehension.

The researcher had analyzed that there are some reasons which leads this happened: students’

time allocated, student’s reading habits, students independently and variations of material.

Keywords: Extensive reading; Flipped classroom learning model; phenomenology research;

Reading comprehension.
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Introduction

In the era of the industrial revolution 4.0 as it is today, in the midst of globalization and
technology that is increasingly fast, everyone must be able to master English as one of the main
capitals and as the most widely used international language in the world in various aspects of
life. English is an important thing to be studied and mastered by students because it is undeniable
that gglish as an international language is used as a communication tool between nations in the
world, as well as the language of instruction in science, technology, education, arts and culture.

Therefore it is a necessity that students must be able to master English well in order to develop

their potential in communicating with others both in the real world and the virtual world.

For being master in English is need basic language skills, one of basic language skills is reading.
Reading is the most important skill in language learning, because everyone needs to master
reading skills. Reading skills occupy a position that is very important and the earliest compared
to other language skills because as an initial door opening of understanding of various concepts
of knowledge in every aspect of human life. Reading skills are needed for all students in this
world, without reading students will not understand information and knowledge completely and
intact to develop their academic potential. With good reading skills students can also broaden

and deepen knowledge and technology without the constraints of space and time.

Higher education needs a new way to present itself, a way that continues the best of its long
intellectual traditions without being tone deaf to the needs of the world around it (Talbert, 2017).
For centuries in higher education, the most efficient way to teach students was to gather them
into a fixed place on a fixed schedule, disseminate pertinent information, and then have students

work with that information in activities involving cognitive processes more complex than just

writing down disseminated information. This is still the predominant mode of instruction in
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3
universities today, and it should be familiar to nearly everyone. Students arrive at a class meeting
with their classmates, engage in first contact with new material through a lecture, and then go
home to work with that new material through homework, labs, essays, projects, and the like. This
cycle of meetings, followed by higher-order work, followed by meetings continues, punctuated

by occasional summative assessments (Talbert, 2017).

Based on the observations of researchers at Islamic State University (UIN) of Sultan Maulana
Hasanuddin Banten there are students who read slowly and find it difficult to understand English
discourse due to several factors. The first factor is lack of vocabulary mastery. Reading English
texts require adequate knowledge of English, starting from mastering vocabulary, understanding
grammar and good reading techniques. Due to the lack of mastery of vocabulary, many students
are slow to understand a reading that results in delays in thinking. Koda (2005) suggests that
“vocabulary knowledge correlates more highly with reading ability than any other variable” in
Ruegg and Naganuma, 2019). The second cause of difficulty in reading process is students are
still reading a text repeatedly to be able to understand the contents of a text. Students read over
and over to be able to understand the contents of a text completely: this resulted in a lot of time
wasted to solve a problem, for example in working on the TOEFL and having bad
comprehension rate. (Kotani, 2009) stated that “comprehension rate is the rate of correct
answers, which determines to what extent a learner understands sentences/text”. Frank (2004)
also states "Understanding can be considered as aspects related to the world around us including
what we read - with the knowledge, intentions, and hopes that we already have in our heads".
Because there are several discourses that are rather long and complicated, resulting in students

having to read over and over the discourse to be able to answer questions and result in running

out of time and having difficulty in answering TOEFL questions.
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4
The third cause is students’ habits. They read only when in the classroom, they have not been
motivated to read and study outside the classroom. Frank (2004) states "Understanding is a kind
of habit to understand reading technically and scientifically." A skilled reader will read many
words in each block. He will only stay in each block for a moment, and then will move. Only
rarely will the eye of the reader return to the previous word block. This reduces the amount of
work that Google must do to the reader's eyes. This also increases the volume of information that
can be assimilated within a certain time period. Reading habits will affect the personal
development of each individual in a social life (Loan, 2012 in Ikhfi, 2019). Reading habits that
are built from an early age will have a positive impact on the social life of each individual. This
also relates to the positive self-esteem of each individual, because it has instilled the habit of
reading in themselves. Furthermore, reading hahits also correlate with their reading abilities, the
more often individuals read books the more information they get and this affects their academic

performance (National Endowment for the Arts, 2007).

Reading as a habitual activity is unfortunately confined to a relatively small segment of
adolescents (Ukoha, 2015 in Ikhfi, 2019). Reading habit does not appear to be a prominent
feature in adolescents’ lives that have different background and life experiences. It caused great
impacts on their ability to read. In spite of a small group of adolescents who are curious about
many things and are aware of their own need for information are usually eager to read. In
addition to the above problems, other problems stem from the teaching model, teaching materials
and materials used, among which there are no models that focus on English reading
comprehension that are suitable for use at Islamic State University (UIN) of Sultan Maulana
Hasanuddin Banten. This is because this course needs cognitive process to construct linguistic

meaning by decoding linguistic objects such as letters, words, phrases and sentences as reading

process (Kotani, 2009). Whereas lecturer has different approaches and teaching methodologies,
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different perspectives and directions in teaching reading course. Some focus on mastering
vocabulary, others focus on reading theory and some focus on reading processes and technigques.
Seems this course need reading e model as a model that estimates proper reading time for
language learners based on learners’ reading proficiency and the linguistic properties of a
sentence (Kotani, 2009). In terms of learning models do not provide motivation for students to
like reading and to read more reading, because many students still make reading as an obligation

rather than a necessity. According to Maria (2012) if students have the motivation to read, they

will read more. When they read more, they will be able to improve their reading comprehension.

Another problem 1s the learning media used in reading subjects have not been able to strengthen
the mastery and understanding of English reading quickly and only for the sake of value.
Lecturers have not been able to use and optimize the reading potential of students. Lecturers only
require students to read without accompanying and strengthening the reading process. According
to Macalister (2010) reading faster is linked to greater quantity of reading, better understanding,
and greater enjoyment, whereas in “the vicious circle of the weak reader” lack of understanding,

lack of enjoyment, lack of reading, and slow reading feed off each other.

Based on the description above it can be said that it takes a reading learning model that is
suitable for extensive reading courses at the English Education Department at Islamic State
University (UIN) of Sultan Maulana Hasanuddin Banten. According to those facts and problems
in the students English reading comprehension, the researches need one suitable learning model
that can improve students’ English reading skill, namely Flipped Classroom Learning Model.
%pped learning helps teachers move away from direct instruction as their primary teaching tool
toward a more student-centered approach (Sams and Bergmann, 2013). Research on this subject

has been carried out by Tran Van Hung, from Hanoi University of Sciences and Technology,
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6
Hanoi, Vietnam and Mochan Yellishetty, from Monash University, Melbourne, Australia who
upplicd flipped learning classroom. The results of the study show that the first impact on the
lecture process was far better than using traditional or passive methods. The second impact is

that students sharpen their learning process and reading habits. (Hung,Yellishetty, Thanh, Patil,

& Huy, 2017).

Theoretical Framework/ Literature review

Reading comprehension is a complex interaction among automatic and strategic cognitive
processes that enables the reader to create a mental representation of the text (Van den Brock &
Espin, 2012 in Fransisco & Madrazo, 2019). Reading mprehensian is defined as the level of
understanding of a text. Reading comprehension is the process of understanding written text or
information presented by the author and affected by many factors. Those are factors within the
readers, factor within the written message, and the factors within the reading environment
(Pearson Johnson, in Fransisco & Madrazo, 2019). In addition, Onkoba, 2014 in Fransisco &
Madrazo, 2019) confirmed that reading comprehension practices have an influence on academic

performance and therefore there is a significant correlation between reading comprehension

practices and academic performance.

An overview of the flipped classroom approach in some literature searches shows that there is
some strong evidence of increased learning using reverse class techniques or philosophy. For
example, in mid-2007, Jeremy Strayer announced his studies at Ohio University on the topic "the
impact of reverse classes on the learning environment: comparing activities between traditional
classes and flipped classrooms" (Strayer, 2007). ippcd Learning is a pedagogical approach in
which direct instruction moves from the group learning space to the individual learning space,
and the resulting group space is transformed into a dynamic, interactive learning environment

where the educator guides students as they apply concepts and engage creatively in the subject
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7
matter (Talbert, 2017). Flipped classroom involves students reading books or power points or
watching videos to get basic information in their own time and then gathering in classrooms to
apply knowledge through problem solving activities with guidance from a teacher (Strayer,
2012). In a flipped classroom, the focus is student-centric and it is less about "why in the teacher,
but about" what students do "(Biggs, 1999). Short online quizzes are usually used to ensure a
basic understanding of this pre-class material. This approach has been resulting in increased
student involvement and learning (Bergmann and Sams, 2012, Bishop and Verleger, 2013, Kim,

Kim, Khera, and Getman, 2014).

Willingness to lead, and the motivation to succeed, are also relevant to these tasks. The
willingness to demonstrate abilities may often be a major barrier facing students, yet teachers are
likely either to be unable to assess this, or unaware of the need to do so. By raising awareness of
the advantages conferred by students’ willingness to participate as collaborative members of a
group within the classroom, and specifically while engaged in an explicit task, students may be
guided toward success (Maria, 2013). There are crucial issues with the traditional model that are
becoming more and more apparent as the world around us changes: 1).The traditional model

creates an inverse relationship between cognitive difficulty of student work and student access to
support. This means that in the traditional model,dents are doing the simplest work when
their channels of support are most readily accessible and the hardest work when the support is
least available; 2) The traditional model takes time away from social, guided exploration of
deeper learning. In a traditional classroom setting where lecture is predominant, the time devoted
to non-lecturing activities is a fraction of the entire class meeting; 3).The traditional model does
not promote self-regulated learning behaviors. Self-regulated learning is a complex
psychological concept with its own entire research literature, and entire books can and has been

written on the subject. 4).The traditional model creates undesirable intellectual dependencies of

students on instructors. All of these issues tend to create an environment in which the student—
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8
professor relationship can tend toward unhealthy dependency. When the professor is the
gatekeeper for information, as in the traditional model, students can come to believe that the
professor is necessary for learning and then exhibit traits that are consistent with this belief

(Talbert, 2017).

Other research from India clearly indicate that students have a preference over this Flipped

Classroom Approach and that this approach proved to contribute a lot to their communicative
experience as well as there was a relatively better performance on post test scores of focused
than the controlled ones. It is hoped that the results of this study will ultimately lead to better
understanding of technology use in teaching-learning activities and to deeper understanding of

Flipped Classroom Approach (Sarpparaje M., 2018).

Talbert (2017) said that “this model of pedagogy is what we mean by flipped learning.%’e call it
flipped because of the reversal (flipping) of the activities that take place in the various contexts
of a course.” The term flipped learning is intended to apply to an entire philosophy of teaching
and learning that encompasses the design of a course (which we will sometimes call flipped
learning design) and the expectations not only for what students learn in a course but also for
how they go about learning it. By using a flipped learning model, all of the issues in the
traditional model mentioned previously can be addressed: 1). In flipped learning, the relation
between cognitive difficulty and access to help is now direct rather than inverse. Students are
using their class meetings to work on cognitively advanced tasks, where they have peers and an
instructor at their side to get help as they work; 2). In flipped learning, the entire class meeting is
opened up for the instructor to plan whatever active, creative, rigorous activities best serve the
needs of the students. There are no more internal negotiations for class time in order to fit in the

lecture and no instances where the lecture runs over time and leaves no room for activities.
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9
Further, because in flipped learning the first contact with new material often takes place prior to
the class meeting, there is time for students to “soak in” the new material and ask questions
before being asked to apply that information to a more advanced task; 3). Flipped learning
promotes self-regulation because self-regulated learning behaviors are forced to get to the point
on a daily basis. Students may be provided lectures prior to class, but they are in control of how
they learn from those lectures; 4). Because students are now in charge of working with basic
material, the instructor is free to abdicate the role of knowledge gatekeeper and instead shift to a

role of coach, helper, and consultant as students work on higher-order tasks. A more productive,

professional, and “grownup” relationship between student and professor is therefore engendered.

Talbert (2017) stated that “lays out four pillars of flipped learning, conveniently arranged as the
acronym FLIP”: 1).Flexible environment. Flipped learning is based on allowing learners to learn
in different ways and at different speeds, and to give learners choice in how they demonstrate
evidence that they have mastered course content. Flexibility also refers to the instructors in a
flipped learning environment, who are expected to be flexible in their plans; 2).Learning
cultures. A flipped learning environment is a community that values the learning process in all
its forms, including all the warts, with learners at the centre rather than the instructor. Students in
a flipped learning environment are using their precious group space on high impact, meaningful
activities that place their work at the centre of attention; 3) Intentional content. Materials used in
flipped learning are honed to a sharp edge, with explicit connections to learning targets that are
clearly stated; text, video, and online content that is tightly constructed with high educational
quality and very little “fluff”; and materials are differentiated so that students at different places
in their learning can work on something meaningful; 4).Professional educator. An instructor in a

flipped learning environment carries out a number of difficult jobs. The instructor has to prepare

the content and set up the learning environment.
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In a flipped classroom, the conventional roles of classroom and homework are reversed: students
study on their own using digital teaching materials or e-leamning prior to class and then apply
their learning in classroom activities. (Umezawa, et.al., 2016). (Mekheimer, 2011 in Saeidi and
Ahmadi, 2016) stated that videos contain interesting and contextual uses of language and they
can be relevant to specific text types and textbooks. They can have their activating role in pre-

reading stage in reading comprehension classes.

According to Marlowe (2012) in his study entitled “the effect of the flipped classroom on student
achievement and stress shows that the effects of flipped classroom and related differentiation are
studied to measure the impact on student achievement and stress level student'. For the second
semester of their year, students watch video lectures outside the classroom and assignments are
completed while in the classroom. (Talbert, 2017) stated that Lori Ramey, who teaches writing

and English at Erskine College, says it this way:

“For a student to really dig into a text, we need to prepare them to do that work on their
own, so they can bring their insights into the classroom. Flipping allows teachers to focus
attention of the group on details that truly matter, and gives the students the opportunity
to work like experts in the discipline... *

Teachers who currently use the flipped model or who intend to use this method will benefit by
understanding the flipped classroom from students’ perspectives. They then can modify their
teaching strategies to adapt to various learning needs or to promote student acceptance of flipped
learning, thus developing more effective learning situations and enhance the current ESP
teaching practices (Nguyen, 2019). The study found that the majority of respondents appreciated
the opportunity to practice both inside and outside the classroom, and expressed an increased

interest and confidence in ESP learning (Nguyen, 2019).
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Based on the above problem formulation, the objectives of this study is to know the process of
students' reading comprehension teaching model through the flipped classroom learning;
Researcher hope that after the research process is complete, the final goal is the flipped
classroom learning model can be used as a suitable model in teaching for improving students’
reading comprehension at Islamic State University (UIN) of Sultan Maulana Hasanuddin Banten.
Since Covid-19 Pandemic hit Indonesia and the teaching learning in the classroom cannot be
obtains and make unpleased teaching learning process, researcher used a flipped classroom

learning model for teaching students’ reading comprehension as the solution.

Material and Methods

Nowadays, technological advances have created high hopes among many educators,
administrators, researchers, and policy makers, who believe that the digital devices offer great
promise as instructional tools for literacy education. Simple applications of existing e-reading
technology such as changing font size on-screen, using text-to-speech features to provide dual
input of text, or using the Internet to collaborate on learning activities may substantially improve

the learning of many students (Biancarosa and Griffiths, 2012 in Naely, 2018).

o
Mobile Assisted Language Learning (MALL) is the definition of mobile learning, namely the

use of mobile phones for language learning define mobile learning as a project that tends to be
used to design learning and the latest technology that is still rarely used and understood
(Kukulska et.al. in Fadilla, 2017). Traxler (2017) further defines that “mobile learning is a tool or
educational media that is very dominant in terms of technology and easy to carry and access.”
Related to language learning, mobile learning refers to learning media which are carried out with

devices that are easy to carry and also easy to access anytime and anywhere.
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Based on the number of monthly active users, WhatsApp is the most popular global mobile
messenger apps today (Statista, 2019 in Maulina, 2019). WhatsApp is considered as a potential
medium gsupport teaching and learning. Also, the familiarity of the use of WhatsApp attracted
some researchers to research the use of Whats App in EFL teaching and learning. Therefore, this
research using WhatsApp application for delivering the material to the students before the class.
Some material for the students taken from Ron White Youtube channcl.n White is a two-time
national memory champion. He won the USA Memory Championship in 2009 and 2010. Ron

held the record for the fastest to memorize a deck of shuffled cards in only 1 minute and 27

seconds. He held this record for two years and is a top memory expert.

Participants This research conducted at the Islamic State University (UIN) of Sultan Maulana
Hasanuddin Banten in the fourth semester of the English Education Department majoring in
extensive reading course with the student amount are 35 persons. Retrieval of data starts in the

even semester of the Academic Year 2019/2020 in February until June 2020. The meeting is held

once a week.

Method Research is a process to study the basic problems, which contribute in the edifice of
human knowledge. The research process established new truth, finds out new facts, formulates
new theory and suggests new applications (Singh, 2006). The validity of the data in this study
was obtained by using triangulation techniques. Triangulation is the use of two or more data
collection methods in studying several aspects of human behavior (Cohen, Manion, & Morrison,
2007). This triangulation technique in social science seeks to show or explain in full the
mplexity of human behavior by studying it through more than one perspectives, this is done by

using both qualitative and quantitative data. The evidence collected from various data sources is

then checked again (Scott, & Morrison, 2006).
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Based on guidelines from Flipped Classroom pioneer Jonathan Bergmann, the researcher
conducts the Flipped Classroom Learning Procedure in Reading Learning as follows: a).Choose
the appropriate technology media. In this case the researcher will use a cellular phone that is
owned by all students; b).Make videos and material through the whatsapp group. Researchers
will send a video, instructions or reading text that can be sourced from Youtube or other sources,
through whatsapp group media to be read by students before lectures begin. A selective use of
video where appropriate will provide students with a better learning experience than a blanket
use of video when video is not the right tool (Sams and Bergmann, 2013); c).Compile teaching
material sourced from reference books, exercises, internet or others. d).Develop an assessment
format, the form of a quiz bias, assignments, or assessments that will be directly carried out by
students; e) Entering class. After all the videos and teaching materials are sent one week before
learning via mobile, the researcher will enter the class to convey reinforcement of the material
that has been given through the whatsapp group; f).Ensuring students have read and understood

the material that has been given; g).Get progress that students do; h).Conducting feedback on all

procedures that have been carried out.

According to Welman and Kruger (1999, p. 189) “the phenomenologists are concerned with
understanding social and psychological phenomena from the perspectives of people involved”.
The operative word in phenomenological research is ‘describe‘. The aim of the researcher is to

describe as accurately as possible the phenomenon, refraining from any pre-given framework,

but remaining true to the facts. So that, this research is used phenomenological research.

Data resources

Observation is done by observing the learning process that takes place both from the lecturer,

students or the interaction between the two parties. The results of these observations then will be
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used as discussion material between students and researcher to determine aspects that will be

improved in the next stage.

Questionnaire Rescarcher use Likert scale for the questionnaires that filled out by all students to
find out the process, habits, impact, results and opinions of students in the whole process of
reading English by using flipped classroom learning model. The scale is between 5 — 1 indicates

strongly agree, agree, quite agree, not agree and strongly not agree.

Test This last technique is in the form of test by using reading passage and the answer is by
using multiple choice questions. The tests are instruments to measure the results of improving
students' ability to read English. Scoring students’ reading test based on standardized TOEFL
score for reading section. The test is in the form of discourse and uses multiple choice questions,

which will be given to the research object after applying this research model.

Result and Discussion

The process of learning in students English reading through flipped learning classroom takes
place smoothly, both individually and in groups. grithc learning process students are given
material in the form of video tutorials, power points and other texts before lecturing one week
earlier via the Whats App application. The process of student self-learning started since they read
the material in their home independently. When the class begins, students discuss in their groups
to elaborate and collaborate their understanding with other friends in the group about the
material that has been read and understood in their homes. After the group discussion is over,

they will answer the questions in the reading practice given by the lecturer in class.
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From the questionnaires we can take the students answer that “learning how to use a Flipped
Classroom will benefit me in my future education” is 406 from 5.00. It means that from 35
students were answer agreed for the statement above is quite a lot. Next questionnaire is “[ like

watching the lessons on videos, presentation, text, or other that given by the lecturer before the

class” is 3.8 from 5.00. The complete questionnaire answered written in table 1.

The results of observations of the learning process in the extensive reading subject show that
students' reading comprehension in English is still low and there needs to be improvements in
the learning process. To solve that problem is to choose the appropriate learning strategy to be
implemented in order to help students when they read English texts, namely flipped classroom
learning. Students are motivated and excited to read and discuss the material provided through
the Whats up group a week before the virtual class through the zoom meeting room begins. At
the virtual meeting, reinforcement and discussion were given in order to improve students'

English reading comprehension. The next meeting was to discuss and provide feedback on the

results of the English reading comprehension test and reading habits questionnaire.

Since the researcher observed the students activity in the classroom the students were increasing
in their collaboration within the groups in the classroom. They feel more comfortable when
entering the classroom because they already read and watch the instruction before the class been
held. The data presented above shows that the application of flipped learning classroom has
improved student reading comprehension. This is because students have enough to read and
understand lecture material at home before entering class, so that lectures in class are more

effective and efficient.
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From description above, can be drawn regarding the advantages and disadvantages of the
application of flipped classroom, especially for application in Indonesia. The advantages of
flipped classroom, such as: 1).Students can repeat the video and the material so they really
understand the material, unlike in normal learning; if students do not understand then the teacher
must explain again so students can understand so that it is less efficient; 2).Students can access
the video and the material from anywhere as long as they have sufficient internet connection, can
even download and are more satisfied to watch it repeatedly; 3).Efficient. because students are
asked to study the material at home and while in class, students can focus more on their
discussion and elaboration. The disadvantages of tlipped classroom are: 1).A good internet
connection is needed to access the video provided by the lecturer; 2).Students may need a lot of

support to make sure they understand the material presented in the video.

Conclusions

Flipped classroom learning model is effective in improving students’ reading comprehension, it
indicator from increasing amount of student vocabulary mastery, students reading habits,
students reading styles, and reading speed can be increasing after using flipped classroom
learning model. The researcher had summaries that there are some reasons which leads this
happened: student’s motivation, student’s reading habits, students awareness by using this model

delivered with more attractively.

As outlined above, the flipped model may have some benefits for language learning, and it can
also help students acquire technology skills in a fully integrated way that they might otherwise
not use or be exposed to in class, such as use recording software, instructional video, learning
management systems and being independent reading. It can also allow time for course activities

that might otherwise be forced out due to time constraints in a traditional student-centered
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classroom. What sets the flipped model apart from traditional student-centered instruction is the

incorporation of technology that supports the resource-rich, lecturer already use to engage their
students in optimal learning environments. Overall, our experiences over one semesters have led
us to believe that it is not about whether the classroom is flipped or not, but whether the flip
meets the needs of the target students. Because it appears to be theoretically sound in general

does not mean that it should be implemented just because the technology is available.
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Table 1
Summary of questionnaire 1, Flipped classroom and the course
No. Question Result
1. ]_ﬁ‘ning how to use a Flipped Classroom will benefit me in my future education. | 4.06
2. more motivated to learn reading or other course in the Flipped Classroom. 349
3. | I would recommend the Flipped classroom to my friend. 354
4. | The Flipped classroom gives me greater opportunities to communicate with other | 4.03
ﬁdents.
5. ae Flipped Classroom gives me more time to collaborate activities in the class. 354
6. | I like watching the lessons on videos, presentation, text, or other sources that 38
givep by the lecturer before the class.
7. | The Flipped classroom is more engaging than traditional classroom instruction. 3.26
8. e Flipped Classroom has improved my learning about reading course. 3.6
9. | Social media (YouTube, Twitter, Facebook) is an important part in my learning. 3.51
10. | I would rather watch a Flipped Classroom than a traditional teacher led lesson 2.69
Table 2
Summary of Questionnaire 2, Student feeling and satisfaction
Toward Flipped Classroom
No. Question Result
1. | It was easy to me to adjust Flipped Classroom 36
2. | I'like having the lecturer out of the class time 2.63
3. | I'like working on learning material in the classroom 3.63
4. | 1like completing the task atter watching the videos and presentation before class 3.14
5. | The book was useless for me with the Flipped Classroom 2.63
6. | Flipped Classroom required me to change my learning style and strategies 3.09
7. | It was fixable to watch and repeat learning material before the class time 3.69
8. | It was easy to me to understand the learning material alone at home 3.14
0. | Class time is was more useful than before use Flipped Classroom 3.46
10. | The reading course as a whole is easy and enjoyable 3.63




ABS 165

ORIGINALITY REPORT

33, 22, 15,  22.

SIMILARITY INDEX INTERNET SOURCES  PUBLICATIONS STUDENT PAPERS

PRIMARY SOURCES

www.asian-efl-journal.com

Internet Source

3%

www.igi-global.com

Internet Source

2

Tran Van Hung, Mohan Yellishetty, Ngo Tu
Thanh, Arun Patil, Le Thanh Huy. "The
Application of Flipped Classroom in Teaching
University Students”, International Journal of
Quality Assurance in Engineering and
Technology Education, 2017

Publication

2

=

Submitted to University of Sydney

Student Paper

2

£l

mafiadoc.com

Internet Source

2

es.scribd.com

Internet Source

2

=0

Submitted to Western Mindanao State
University

1o



Student Paper

Submitted to University of Huddersfield

Student Paper

1o

Joy Egbert, David Herman, Aichia Chang. "To
Flip Or Not To Flip? That's Not The Question”,
International Journal of Computer-Assisted
Language Learning and Teaching, 2014

Publication

1o

RN
(@)

Submitted to Asia e University
Student Paper

1o

—
—

Katsunori Kotani, Takehiko Yoshimi, Takeshi
Kutsumi, Ichiko Sata, Hitoshi Isahara. "chapter 3
A Reading Evaluation Method for English as a
Foreign Language Learners Based on Reading
Performances", 1GI Global, 2009

Publication

1o

—_
N

citeseerx.ist.psu.edu

Internet Source

1o

RN
w

peakperformerspodcast.com

Internet Source

1o

N
N

Submitted to Chamberlain College of Nursing
Student Paper

1o

-
(&)

Submitted to Grand Canyon University

Student Paper

1o

-
(@)

Submitted to UNITAR International University



Student Paper

1o

—
N

Submitted to Nazarbayev University 1 Y
0

Student Paper

RN
(0]

WWW.coursehero.com 1 Y
0

Internet Source

RN
©

Submitted to G.C. Foster College of Physical 1 Y
Education and Sport ’

Student Paper

o

B

www.kumaranashiram.org 1 y
0

Internet Source

B
—

repository.usd.ac.id 1
Internet Source < %

Hanoi Universit

Publication y <1 %
jurnal.iainkediri.ac.id

JInternet Source <1 %
Submitted to Kentucky State Universit

Student Paper y y <1 %

E
&)

Submitted to Program Pascasarjana Universitas <1 Y
Negeri Yogyakarta ’

Student Paper

N

(0))

pdfs.semanticscholar.org <1
(o]

Internet Source




Submitted to De Montfort Universit
Student Paper y <1 %
Submitted to Texas A&M University - Commerce
Student Paper y <1 %
Ssrr.or
gternet Sourge <1 %
Submitted to National University of Ireland, <1 o
Galway
Student Paper
Submitted to University of Central Florida
Student Paper y <1 %
sinta3.ristekdikti.go.id
Internet Source g <1 %
nurfitriyanaulfamath.wordpress.com
Internet So):rce p <1 %
Jessica Aspfors, Michaela Porn, Liselott <1 o
Forsman, Petri Salo, Gunilla Karlberg-Granlund. °
"The researcher as a negotiator — exploring
collaborative professional development projects
with teachers”, Education Inquiry, 2015
Publication
Submitted to University of York
Student Paper y <1 %
files.eric.ed.gov
Internet Source g <1 %



etheses.iainponorogo.ac.id
Internet Source p g <1 %
eera-ecer.de
Internet Source <1 %
Erik Voss, llka Kostka. "Chapter 2 Linking <1 y
English Language Learning and Flipped °
Learning", Springer Science and Business
Media LLC, 2019
Publication
doi.or
Internet Sgurce <1 %
Audi Yundayani, Dian Kardijan, Tutut Herawan. <1 Y
"Integrating ICT in English for Academic °
Purposes Materials through Task-Based
Approach”, International Journal of Emerging
Technologies in Learning (iJET), 2019
Publication
Agnes Kukulska-Hulme, Lesley Shield. "An <1 o
overview of mobile assisted language learning: °
From content delivery to supported collaboration
and interaction", ReCALL, 2008
Publication
Submitted to Brunel University
Student Paper <1 %

44

Chantana Viriyavejakul. "The Effect of Flipped



Education on Undergraduate Student Critical

Students' English Autonomous Learning Ability
under the Flipped Classroom Model", English
Language Teaching, 2020

Publication

Thinking Ability", International Journal of Online <1 Yo

zgga?gogy and Course Design, 2020
gig]rtrggt:eerd to Nizwa College of Technology <1 o
Jl'getrjnrertl?olu.!?eurnals.uob.edu.bh <1 "
Sigmit:eerd to College of Saint Mary <1 o
I\:::(i;neetdSs;E)r?ec:e.wits.ac:.za <1 "
Irn?eﬁé)tséi;tgcrey.iainpalopo.ac.id <1 "
L?e?n?tséifu?g'umjkt'ac'id <1 "
ﬁtpe)rirtlgi:/c\ialisongo.ac.id <1 o
S loumnals.com <1
Yanxia Du. "Study on Cultivating College <1 o




www.mobt3ath.com

Internet Source <1 %
Submitted to Laureate Higher Education Grou

Student Paper g p <1 %
Submitted to Curtin University of Technolo

Student Paper y gy <1 %

"Technology in Education. Innovative Solutions <1 0
and Practices", Springer Science and Business °
Media LLC, 2018
Publication
repository.uinsu.ac.id

Interr)net Sourcrey <1 %
icet.fip.um.ac.id

Internet Spource <1 %

E "Blended Learning. Enhancing Learning <1 o

0

Success", Springer Science and Business
Media LLC, 2018

Publication

Exclude quotes Off Exclude matches Off
Exclude bibliography Off



	ABS 165
	by Icels_2 Abs 165

	ABS 165
	ORIGINALITY REPORT
	PRIMARY SOURCES


